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A collection of picture stories about life and work
Provides engaging and age-appropriate reading material for adolescents
and young adults who do not read conventionally. The primary
characters are people with disabilities shown in actual work settings.
Also available as a single print edition, the stories are presented as
three eBooks:
1. Food Service
2. Garden
3. Hospital
This supplemental PDF includes an instructor’s
guide with discussion questions and teaching tips
for all three Learning to Work eBooks.

Learning to Work on the iPad

iPad display is horizontal only. View the content as a two-page spread or zoom
to see single pages only.

Use the Read Aloud feature to hear the text being read; simply tap Start Reading
to hear narration with each page turn. Controls are available for narration volume
and automatic page turning.

Copyright © 2012 by the Attainment Company

Instructor’s Guide

Learning to Work
Learning to Work is composed of three books, each featuring a different setting:
Food Service, Garden, and Hospital. This instructor’s guide provides review and
discussion materials for all three books. Included are questions to revisit the content
themes and encourage readers to talk about their own experiences.

Contents
• Learning Objectives
• Target Student Audience
• Story Types
• Learning Strategies
• Story Review and Discussion Questions

What are the Learning to Work learning objectives?
Support literacy for older students who are
beginning readers
A primary goal of these stories is to provide age-respectful reading materials
that are both engaging and appropriate for beginning readers.

Support school-to-work transition
The title Learning to Work reflects the second objective. The stories present
a sampling of students with disabilities who are engaged in meaningful
work-study or work situations. The characters reflect diversity in:
• Gender
• Ethnicity (African-American, Anglo, Hispanic)
• Mobility (individuals who walk and those who use wheelchairs
for mobility)
• Disability (individuals with complex communication needs, autism,
brain damage, cerebral palsy, developmental delay)
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Provide resources to educators who are teaching people with
disabilities to read
Often, individuals who teach students with significant disabilities have
had minimal coursework on effective strategies for teaching reading to this
population. Learning to Work offers materials to support educators in:
• Selecting, adapting, or creating texts for older students
who are beginning readers.
• Pointing out text patterns during reading.
• Supporting text comprehension through “before / during /
after” activities.
• Scaffolding early writing.
• Promoting phonemic awareness and phonics development.

Who benefits from the Learning to Work stories?
The stories are intended for older students who are not yet reading
conventionally. There is a dearth of age-respectful, easily read materials for
this population. Individuals who are in middle school or high school are also
facing decisions regarding possible work opportunities and need to see role
models of people with disabilities who are working in a range of settings.
The Learning to Work stories are intended to be read with a partner, not
solo. That partner could be a same-age peer who is reading at grade level, a
teacher or paraprofessional, a parent, or a therapist.

How do the different story types help students learn?
The stories present both transitional and conventional text types that
help students explore different levels of literacy (Erickson, Musselwhite, &
Ziolkowski, 2002).

Transitional texts
Stories constructed as transitional texts provide an increased focus on story
text, rather than oral language and graphics components.
The transitional texts are designed to help students pay attention to the text
and to learn reading strategies such as first letter clues, word length clues,
and context clues. The transitional texts include features such as:
• Simple and consistent sentence structures within a single section
• High degree of rhythm, rhyme, repetition, and predictability
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The following table illustrates transitional text featured in the story “No
Problem,” from the Hospital stories:
Feature

Sample

Comments

Simple,
consistent
story structure

The woman in room
five needs a blanket.

This is a highly predictable sentence,
with three “slots” that are filled by
person / room number / object.

Repetition of
phrases and
sentences

No problem.

Repetitions can be especially
helpful for students using
augmentative and alternative
communication (AAC) because the
repeated phrases and sentences can
be programed into AAC devices.

Close word-topicture match

The woman in room
five needs a blanket.

I can do that.

Both the numeral 5 and a photo of
the blanket are shown on the page.

Four high-success stories are included in each book. These easier versions of
the initial transitional story provide students with a wide range of reading
material. The four additional stories focus on verbs (Actions), adjectives/
adverbs (Descriptions), prepositions (Locations), and nouns (Things).

Conventional texts
For the stories constructed as conventional texts, students are expected
to begin to independently use the reading strategies learned through
transitional texts. The purposes of conventional texts, which are often
shorter and simpler than transitional texts, include:
• Introducing new vocabulary within controlled text.
• Fostering word recognition and decoding skills.
• Removing predictability, which helps students apply knowledge about
sentence structure.
The conventional texts have these features:
■	
High

frequency words.

HOSPITAL / The Coke: I / can / do / that
GARDEN / Growing Pains: I / hope / I / can / do / this
■

Easily decodable words that use high-frequency rimes.
FOOD SERVICE / Next: day / way / pay = ay ending
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■	
Fewer

predictable patterns, but the same words used multiple times
in a story. This decreases the difficulty, while requiring students to pay
attention to the text.
HOSPITAL / The Coke: Number of repeats: Coke = 6; I = 5; that = 4

■

Illustrations for words that aren’t high frequency or easily decodable.
FOOD SERVICE / Next: Mind bubbles with photos are provided for the
words cheese, ketchup, drink, fries.

Learning strategies in the stories
The following strategies have been incorporated into the stories:
■

Add a repetitive line to provide support and hold the story together.
FOOD SERVICE / Setting Up: “Check!”
GARDEN / Perfect Gift: “Perfect!”

■	
Use

words that rhyme (greasy / cheesy) or alliterate (soggy / salty) to
support students in developing phonemic awareness. Words that rhyme
help students focus on “rimes” (word endings), whereas words that
alliterate help students focus on “onsets” (word beginnings—everything
up to the first vowel).
GARDEN / Perfect for the Prom: “Red roses for Rita.”
GARDEN / What Should We Get for the Garden: “You bet.” “Not yet.”

■	
Use

carrier phases such as “Jake saw a _______” This adds predictability to
the story and sets up a “slot” to fill.
FOOD SERVICE / How Do You Like It?: “Do you like it with pickles /mustard /
onions?”
HOSPITAL: Too Everything: “It’s too hot in here.” “Now it’s too cold.”

■	
Incorporate

rhythm into the story (e.g., a rap-style rhythm) to aid memory
and make the story more enjoyable.
GARDEN / What Should We Get for the Garden? “How about a spade? You
bet!” “How about gloves? You bet!” “How about a fork? Not yet!”

■	
Keep

the story lines short. In general, these stories have six or fewer words
per page.
FOOD SERVICE / Too Much: “Oops! Too salty.” “Oops! Too sour.”
FOOD SERVICE / Do It: “Fill it.” “Wipe it.” “Mop it.” “Lift it.”

■	
Consider

an ending that adds zip or humor so that students will want
to read the story multiple times. Re-reading is an excellent support for
fluency.
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HOSPITAL: No Problem: “Stop! Problem! I don’t do bed pans!”
GARDEN / Pretty for the Prom: “A pink dress, with your hair? Girlfriend, we
need to talk!”

Review and Discuss
The stories in Learning to Work are intended to be used as a set of
learning materials for both students and those who support them—
educators, therapists, parents, and peer tutors. The following pages provide
supplemental material to explore the story themes and help students think
about what they are reading.
•T
 hink about the stories they’ve just read. It’s important to highlight the
concept that reading is meaning-making, not a rote process.
•T
 alk about the stories, ideally with a knowledgeable other (teacher,
speech-language pathologist, well-trained paraprofessional), or even with
a student partner or peer tutor. Because many students with significant
disabilities are learning to be effective communicators, it’s important to
scaffold conversations.

Beyond factoids
Note that many of the review and discussion questions don’t have a rightwrong answer. Testing for factoids (What color is the boy’s shirt? Where is
the cat?) has not been supported in research on comprehension. The review
and discussion questions help students learn strategies for comprehension
through multiple readings of the same text. For an excellent review of
comprehension instruction for students with significant disabilities, see
Erickson and Koppenhaver (2007). Also see the National Reading Panel
Report (www.nationalreadingpanel.org) for information on supporting
vocabulary and comprehension.

Goals for review and discussion
Students should be told before reading what to learn through their reading.
They shouldn’t be required to read for all possible information, but should
read for a single purpose.
Goals for comprehension strategies in Review and Discuss include:
■	Activating

or building background knowledge. Students often need
additional information to fully understand a story.
FOOD SERVICE / Setting Up: “Do you ever use a list to help you remember
things?”
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■	Supporting

vocabulary development and extension. These activities
provide vocabulary definitions or help students learn to use the same
word in multiple ways.
FOOD SERVICE / Good Day, Bad Day: This story talked about a pretty girl
and a pretty good day. Which one do you think means “pretty” like
“beautiful”? a. pretty girl b. pretty good day

■	Developing

skills in describing characters, settings, actions, emotions, or
other story elements. To review, students are often asked to re-read for a
single purpose, such as listing the settings or emotions.
HOSPITAL / No Problem: Reread the story to find four people that needed
Jibri to help bring them things. (characters)
HOSPITAL / Where’s the Remote? Reread to find some places the remote
was under. Re-read to find some places the remote was on. (settings)

■	Understanding

sequence of events. Some stories have a sequence that’s
important to the story. In other cases, the sequence of events isn’t
relevant.
FOOD SERVICE / Do It: In this story, the guy is doing lots of jobs for work.
Look back through the story for sequences. Is it important to fill the
bucket with water before he mops?
What would happen if he mopped before he filled the bucket? Does it
matter if he picks up boxes first or wipes the table first?
GARDEN / Growing Pains: Read the story to find out the sequence of the
jobs that the worker did. Do you think it would matter if she did the jobs
in a different order?

■

 ext-to-self connections. It’s important to connect the text to the personal
T
experiences and opinions of the student.
FOOD SERVICE / Next: How would you feel if you were doing the job in this
story?
HOSPITAL / No Problem: Did you ever have someone tell you to do
something you didn’t want to do? What was it? What happened?

How to use the Review and Discussion questions on the
following pages
The review and discussion questions shouldn’t all be used after a single
reading of the story. Guidelines for their use are as follows:
• Read Review and Discuss before having the student read the story, so you
can decide which activities to use.
• Use these activities to support multiple readings, which scaffold learning
strategies for reading comprehension.
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• Remember that questions often don’t have a right or wrong answer, but
rather provide an opportunity to help students think about what they’re
reading.
•	
Develop an interaction style of conversation about the stories, rather than
a teacher-directed, rapid-fire style of questioning.
The review and discussion activities are intended to be used across time, with
small groups if possible, supporting readers in developing comprehension
strategies and thinking about what they’re reading.
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Good Day  /
Bad Day

Review

Re-read the story to find three things the worker dropped.
The worker in the story sure did drop a lot of
stuff. Why do you think he kept dropping stuff?

This story talks about a pretty girl and a pretty good day.
Which one do you think means “pretty” like “beautiful”?

a. pretty girl

b. pretty good day

Which one do you think means “pretty” like “sort of” or “kind of”?
a. pretty girl

b. pretty good day
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Good Day  /
Bad Day

Discuss

This story talks about dropped food that was not pretty.
Think of a sentence that uses “pretty” or “not pretty”.
Write the sentence or have a friend help.
Look at the written sentence (from above).
Can you think of another word besides “pretty” that you can
now use in your sentence?
Talk about a bad day
you had at work or school.

Talk about a good day
you had at work or school.

Did you ever have a day that was both bad and good like the
worker in the story? Talk about it.
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Next!

Review

Re-read the story so you can find out how the
worker is feeling. How do you think the worker
feels at the beginning of the story?

How does he feel in the middle of the story?

How does he feel at the end? Are his
feelings the same or have they changed?
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Next!

Discuss

The worker in the story says, “This is my
day”. He is pointing at the cash register.
What do you think he means?

What one thing would you put in a picture about your day?
What one thing would you put in a picture about your mom or
dad’s day?

How would you feel if you were doing the job in
the story?
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Do It!

Review

Re-read the story to find at least four jobs that the worker did.
List them.
What did the worker change? Re-read the story to find out.
What else can you change?

Discuss

In this story, the worker is doing lots of jobs.
Re-read the story for sequences (the order) of his jobs.
Is it important for him to fill the bucket with water before he
mops? What would happen if he mopped before he filled the
bucket?
Does it matter if he picks up boxes first or
wipes the table first? Why do you think so?
In the end, the worker is taking a break.
Do you think he should take his break:
a. when he first gets to work?
b. during his jobs?
c. after his jobs are done?
Talk about why you picked that time for his break.
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Too Much!

Review

This story talks about some foods that aren’t quite right.
Which food was too salty?
In this story, which food was too hot? Is there more than one
way for something to be hot?
Re-read the story to find all of the tastes (such as sour) or
textures (such as crunchy). List them.

Discuss

What kinds of food do you like to put salt on?
Do you like hot food or cold food better?
Can you think of one food that is good either
hot or cold?
What is your favorite taste or texture?
Think of some food that has that same taste or texture as your
favorite.
The final page says “Too sweet? Never!” What does that mean?
Do you agree or disagree?
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Setting Up

Review

Re-read the story to find out the things the worker did to set up
(get ready).
You see the word “check” on several pages in this story. Re-read
to find out what the word “check” means in this story. Can you
think of other ways to use that word?

Discuss

The worker in the story is using a list to help
him remember what to set up. Do you ever
use a list to help you remember things?
Here are 3 ideas for lists:
1. getting ready for school or work
2. making a meal
3. going shopping
Can you think of another list that would help you?
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How Do
You Like
It?

Review

Re-read the story to find the toppings that were offered.
List them.
Re-read the story to find out what toppings he likes.
Re-read the story to find out what toppings he doesn’t like.

Discuss

Which of the toppings in the story do you like?
Which of the toppings in the story don’t you like?
Is there anything that you like on a burger that is not on the list
you made?
Do you like to eat by yourself or with friends?
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Perfect
for the
Prom

Review

What is your favorite color?
Re-read the story to find out if that color is in
the story.

What is your favorite flower?
Re-read the story to find out if that flower is
in the story.

Where could you get flowers for a prom?
Listen to these words:
Red roses for Rita.
Pink peonies for Pam.
These sound like tongue twisters, because most of the words
start with the same sound.
Can you think of names that start with the same sound as these
colors: red
pink
tan
green
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Perfect
for the
Prom

Discuss

What do you think the worker behind the counter
meant when she said “Girlfriend, we need to talk?”
Do you think pink and red look good together?
What colors look good on you?
What are some reasons that people give flowers?
Has anyone ever given you flowers?
Tell about it.
Have you ever given flowers to someone else?
Why or why not?
Talk about different ways flowers can be given
to someone else. Think about these words:
corsage, boutonniere, bouquet. Can you think
of others ways flowers might be given?
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Growing
Pains

Review

The worker had a list of things to do.
Re-read the story to find out what she did first.
Now re-read the story to find out what she did
last.

Re-read the story to find out the
sequence of the jobs that the
worker did.
Do you think it would matter if she
did the jobs in a different order?
For example, what if she did Step 4
before Step 3?

4

3

How about the other steps?
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Growing
Pains

Discuss

Why do you think the boss gave the worker a list
of things to do?
Do people ever give you things to do?
Would a list help you remember what to do?
Step 5 says, “Wait for the plant to grow.” How long
would the worker have to stand there for step 5 to be
finished?
Did you ever have to wait for a long time for something
to happen? What was it? How did you feel about
waiting?
Have you ever planted something? Did it grow?
What did you do to take care of it?
Some plants grow faster than others.
Which one do you think would grow faster:
• a bean seed
• an acorn (an oak tree seed)
Talk about some differences between bean plants and oak trees.
How are they similar?

19

The
Perfect
Gift

Review

Re-read the story to find out how the girl remembered her
Mom’s birthday.
Re-read the story to find out all the things the girl used to make
the perfect gift.

Discuss

The girl in the story used a calendar to remind
her of her mom’s birthday. How can a
calendar help you?
Why did the girl in the story get a card?
Have you ever made a card for anyone? Why?
In the story, the girl says, “Whew! I’ve got it.”
Why do you think she said that?
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All Kinds
of Flowers

Review

Re-read this story to find at least 5 words that describe flowers.
Re-read the story to find words that describe the size of flowers.

Discuss

Which flowers last longer – dried flowers or fresh flowers?
Would you rather have dried flowers or fresh flowers?
Why?
In the story, the girl says, “My flowers. The best!!”
Why do you think she said that?
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Flowers
All Over

Review

In this shop, flowers are all over the place!
Re-read the story to find out where the flowers are.
Re-read the story to find out what the flowers are under.
Do you think that’s a good place to put the flowers?
Where is a better place for the flowers to be?
Re-read the story to find out where the worker hid the ‘surprise’
flowers. Do you think that’s a good hiding place?
Where else might she hide them?

Discuss

Why do you think flowers are kept in a cooler?
What do you think might happen if you kept
flowers in a car in the summer?
Why do you think the flowers are a surprise?
Who might they be for?
When do people like to surprise other people?
Have you ever surprised someone?
Look around the room you’re in. Can you find something that’s
behind something else? Can you find something that’s under
something else? Can you find something that’s next to something
else?
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What
Should
We Get
for the
Garden?

Review

Re-read the story to find some things you use to make a garden.

Discuss

Which tools in the story do you think you can use to dig in the
garden? Can you think of anything else that you can use to dig?
Why do you have to dig in a garden?
There are many gloves for sale.
Why might you need gloves to work in the garden?
What other times would you wear gloves?
In the story, the girl is holding a fork.
Why would she need that?
What does it have to do with the garden?

23

No
Problem!

Review

Re-read the story to find four things
that Jibri needed to get for people.
Re-read the story to find four people
that needed Jibri to help bring them things.

What did Jibri tell his boss when she
asked him to help?
What did Jibri say when his boss asked
him to get a bed pan?
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No
Problem!

Discuss

What else might Jibri bring to the girl in room ten?

At the end, Jibri said,
“Stop! Problem! I don’t do bed pans!!”
How do you think his boss answered?
Do you think Jibri was right to tell his boss he didn’t
want to get the bed pan?
Do you think Jibri will still have to get the bed pan for the man in
room three?
Did you ever have someone tell you to do something you didn’t
want to do? What was it? What happened?
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The Coke

Review

What did the worker decide to do
during his break?
Why did he pick that?
Re-read the story to find out what the worker said “…is mine”.
What did he mean by that?

Did he have enough money
for what he wanted?

What happened?
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The Coke

Discuss

This worker decided to get a drink on his break.
Tell three things you like to do when you have a
break.

This worker was really looking forward
to getting his drink. What is something
you look forward to doing or getting?

How do you think the worker felt when he didn’t get
the drink he wanted?

Do you think he’ll be able to get his Coke tomorrow?
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Poor
Jibri

Review

Re-read to find some things that Jibri does NOT feel like doing.
Re-read to find the one thing that Jibri DOES feel like doing.

Discuss

Why do you think Jibri doesn’t feel like doing
much?
Why do you think he wants to see Salina?
Talk about some things YOU like to do?
Talk about some things you DON’T like to do?
Why is that?
Do your likes and dislikes sometimes change?
For example, might you feel like seeing friends one day, and not
another? What makes the difference for you?
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Too
Everything!

Review

Look at the picture where Salina is too hot.
What is she doing to feel better?
Look at the picture where she is too cold.
What has she done to feel better?

Discuss

Which one bothers you more, being too hot or too cold?
Which one do you prefer, loud music or just a quiet room?
Why?
What kind of music do you like?
Salina didn’t like her room to be crowded.
She also didn’t want to be lonely.
She really liked having one good friend.
What do you like best?
a. lots of people
b. being by yourself
c. being with one friend
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Where’s
the
Remote?

Review

Re-read the story to find some places the remote was under.
Re-read the story to find some places the remote was on.

Discuss

How do you think the remote got in all of those crazy places?
How do you feel when you can’t find something you want?
How do you feel when you can see something, but it’s beyond
your reach?
Think of some things you have done to help
you find something that is missing.
What are ways that worked well?
What are ways that didn’t work well?
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What
Salina
Wants

Review

Re-read to find what things Salina wanted while she was in the
hospital.
What one thing was she not allowed to have?

Discuss

Why do you think Salina’s dog wasn’t allowed in the hospital?
Do you think that’s a good rule?
Why or why not?
Have you ever been in the hospital?
If so, what did you do to pass the time?
Think of a time when you had to wait.
Talk about the things Salina wanted.
Would you want any of those things?
What else would you want?

31

